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Abstract 

This study utilized the Oxford Strategy Inventory for Language Learning (SILL) and an English writing anxiety 
scale to examine the relationship between learning strategies and English writing anxiety in 102 university-level 
English language learners (ELLs) with Limited English Proficiency (LEP) in a university in Taiwan. Kruskal 
Wallis Test results revealed no significant association between learning strategies and English writing anxiety. 
The common learning strategies utilized by participants were compensation, social, memory and mixed 
strategies. The interview data indicated that ELLs suffered considerably from writing anxiety. Coping strategies 
of highly anxious ELL of each learning strategy group is also reported. However, further studies of larger 
populations and comparison of different ethnic groups as well as quantitative statistics analyses are needed. 

Keywords: writing anxiety, learning strategies, limited English proficiency 

1. Introduction 

According to a 2015 report of Educational Testing Service (ETS) scores (ETS, 2015), the Test of English for 
International Communication (TOEIC) scores of Taiwan was 536 (p. 5), well below Asian country’s average 567 
(p. 4). Globalization has increased the importance of English skills. The demand for employees with English 
proficiency increased after Taiwan became a member of the World Trade Organization (WTO). Public and 
private universities in Taiwan must begin to establish minimum English proficiency requirements to maintain 
competitiveness. 

Although the number of universities in Taiwan has doubled in this decade, quality has not improved. The need to 
master English to meet a graduation or job requirement may cause foreign language anxiety in university-level 
English language learners (ELLs) with limited English proficiency (LEP). Other than studies by Young (1990, 
1991, 1992), Kondo and Yang (2004) and Ariza (2002), few studies have examined methods of reducing foreign 
language anxiety. This study employed both quantitative and qualitative methods to investigate the relationships 
between learning strategy and English writing anxiety in university-level ELLs with LEP. The researchers 
attempted to identify deficiencies in the teaching process and to test the effectiveness of journal writing 
combined with the use of movies for teaching English. The analytical results are then compared with studies in 
other Asian countries, and some suggestions are offered. This study also offers an opportunity for the Taiwan 
Ministry of Education with a reappraisal of the effectiveness of English instruction in higher education. 

The term “English Language Learners (ELLs),” that has acquired some of the same negative connotations of 
“limited English proficiency,” is identified as people who are born in countries in which the national language is 
other than English have limited English language proficiency or are born into non-native English speaking 
families living in English-speaking countries (Houk, 2005). Although ELLs can learn English within one or two 
years, many ELLs need 5 to 8 years of English learning in order to achieve academic proficiency (Lake & 
Pappamihiel, 2003). Some researchers have even suggested that ELLs need six to ten years to acquire 
grade-appropriate reading and writing proficiency in English (Hakuta, Butler, & Witt, 2000). The rapidly 
increasing number of ELLs in Taiwan is expected to encounter difficulties with academic English because of 
their lack of advanced English reading and writing skills (Scarcella, 2002). 
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1.1 Foreign Language Anxiety 

According to Gardner & MacIntyre (1993), language anxiety is the fear or apprehension experienced by a learner 
who is expected to use a second or foreign language. Moreover, foreign language anxiety refers to a distinct 
complex of self-perceptions, beliefs, feelings and behaviors related to classroom language learning arising from 
the unique features of the language learning process (Horwitz, Horwitz, & Cope, 1986). This definition was used 
to develop the Foreign Language Classroom Anxiety Scale (FLCAS). This scale is a 33-item, self-report 
questionnaire that uses a Likert scale to assess learners’ symptoms of foreign language anxiety. 

Anxiety is one of the best indicators of performance in second language classes (Saito & Samimy, 1996). Most 
studies of student anxiety have also demonstrated a negative relationship between anxiety and academic success 
(Aida, 1994; Young, 1986; Ganschow et ah, 1994). Horwitz et al. (1986) pointed out that foreign language 
anxiety includes communication apprehension, test anxiety and fear of negative evaluation. Young (1991) further 
suggested the following six potential sources of anxiety in the second language classroom: personal and 
interpersonal anxieties, learner beliefs about language learning, instructor beliefs about language teaching, 
instructor-learner interaction, classroom procedures and language testing. Students who suffer language anxiety 
may have continuing difficulty in language learning and language success (Oxford, 1999). 

1.2 Foreign Language Anxiety and Learning Strategy’ 

Learning strategy is defined as the specific actions or techniques used by students, usually intentionally, to 
improve their progress in developing second language (L2) skills (Green & Oxford, 1995). Gardner & MacIntyre 
(1992, 1993) classified the many factors that might explain individual differences in second language success 
into cognitive and affective variables. 

A study by Oxford and Ehrman (1995) revealed that, in the complex association between anxiety and learning 
strategy, anxiety may actually be facilitative. Of the extensive research in language learning, the Oxford (1990) 
study of language learning strategies theory is the most comprehensive that classified language learning 
strategies as direct and indirect. Therefore, the current study adopted the Oxford (1990) Strategy Inventory for 
Language Learning (SILL) survey of learning strategies in ELLs with LEP. Oxford (1994, cited in Grainger, 
1997) acknowledged that a disadvantage of SILL is its lack of capability to determine recommended 
language-learning strategies related to specific tasks and the need to develop different SILL versions appropriate 
for different countries and cultures. However, the SILL is still considered the most comprehensive tool for 
classifying learning strategy, this instrument was used in this study (Bremner, 1999; Foong & Goh, 1997; Green 
& Oxford, 1995; Grainger, 1997; Woodrow, 2005). According to one estimate, the SILL has been employed in 
forty to fifty major studies of 8000-8500 language learners globally (Oxford & Burry-Stock, 1995). In summary, 
learning strategies have an important role in language learning and positively promote acquisition of the four 
major language skills. 

The SILL contains fifty items in six categories of direct and indirect strategies. The direct strategies are those 
employed by learners using the language itself in tasks such as memory, cognitive and compensation strategies. 
Indirect strategies are those employed by learners manage learning, which involves metacognitive, affective and 
social strategies (Oxford, 1990). 

Oxford and Burry-Stock (1995) argued that the SILL is merely a language learning strategy tool that has been 
widely verified for reliability and validated in multiple ways. Reliability (Cronbach a) for the SILL is 
reportedly .93 to .98, depending on whether students take the SILL in their own language or as a second 
language (Green & Oxford, 1995). According to various studies SILL scores correspond well with superior 
language achievement as revealed by grades, scores on other tests, self-ratings and teacher ratings (Oxford, 1990; 
Oxford & Burry-Stock, 1995). 

1.3 Foreign Language Anxiety and Journal Writing 

Journal writing is an effective method of EFL instruction which encourages students to engage in critical 
thinking by applying concepts and theories learned during class (Hooey & Bailey, 2005). Journal writing has 
also proven effective for improving student interaction, communication and participation (Peyton, 1990; Peyton 
& Reed, 1990). Also, when the lecturer is the respondent, he or she can offer positive and constructive comments 
regarding the journal entries, which can also help reduce writing anxiety and improve fluency (Harada, 2001). 

Young (1986) noted a negative correlation between student anxiety and performance in speaking and writing 
tasks. Likewise, Cheng, Horwitz and Schallert (1999) found that writing performance significantly and 
negatively correlates with foreign language anxiety, but perceived second language (L2) writing competence is a 
better predictor of L2 writing anxiety than L2 writing success (Cheng, 2002). Several other studies have also 
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noted the existence of writing anxiety in language learners (Onwuegbuzie, 1998; Kasper, 1998; 
MacGowan-Gilhooly, 1991). In sum, substantial data indicate that journal writing correlates strongly with 
foreign language anxiety. 

This study investigated the relationship between learning strategy and English writing anxiety in university-level 
ELLs with LEP. For this purpose, the following research questions were addressed: 

1) Is learning strategy significantly related to English writing anxiety in ELLs? 

2) What learning strategies are most frequently employed by ELLs? 

3) What are the manifestations of anxiety in ELLs? What are the causes? 

4) How do strategies for coping with anxiety differ between ELLs who use different learning strategies? 

5) What coping strategies do students in the mixed-group employ to relieve their anxiety? 

2. Method 

2.1 Participants 

The 104 subjects (seventy-four males and thirty females) were juniors and seniors in a university in Taiwan. 
Questionnaires from two participants who were consistently absent were excluded from analysis. All participants 
enrolled in a practical English course during the semester. Their age range was 18 to 25 years (mean age, 21.5 
years). 

The study included 102 participants (seventy-four males and twenty-eight females). The majors of the 
participants were as follows: six safety and environmental engineering majors, two engineering majors and 
ninety-four information management majors. The participants in the writing course were required to watch 
American movies. They were then separated into groups based on the Strategy Inventory for Language Learning 
(SILL) and were required to make weekly journal entries in a relaxed atmosphere. 

2.2 Procedure 

The whole procedure took nine weeks. At the beginning, all participants completed the Strategy Inventory for 
Language Learning (SILL) and an English Writing Anxiety Survey. At the same time, researchers asked students 
to describe their English writing anxieties while learning English. Students were then grouped according to the 
SILL results with different learning strategies. Hence, the students were divided into memory group, cognitive 
group, compensation strategy group, metacognitive group, affective group, social strategy group and mixed 
group, which included students whose learning strategies had the same mean. 

During the experiment, participants watched one hour of an American movie weekly. The three movies used for 
English instruction were Blood Diamond, Night at the Museum and Transformers. After watching the movies, 
each group discussed the plot of each movie. The discussion was followed by a free writing session. Because the 
students had difficulty beginning their journal entries, the researchers provided writing samples and an 
English-Chinese list of useful sentences. After the journal writings, students were then given 30 minutes to work 
cooperatively to draft a one-paragraph dialogue, which each student then copied into a journal. Each group was 
required to complete one dialogue each week. 

For the first six weeks before they became comfortable with the cooperative learning process, students were 
allowed for late or incomplete submissions, but the researchers formally implemented the process during the 
seventh and eighth week of the class. During the ninth week, each participant was again asked to complete the 
English Writing Anxiety Survey. 

2.3 Measures 

Two instmments in this study were the Strategy Inventory for Language Learning (SILL) and the English 
Writing Anxiety Scale. 

Each SILL package included a short set of directions to the student with a sample item, the 50-item instrument, a 
scoring worksheet on which students recorded their answers and calculated their scores for each strategy 
subscale and their overall average, a summary profile showing their scores and instructions for interpreting the 
scores and a strategy graph to help students analyze their SILL results. A background questionnaire was used to 
document age, gender, language experience, motivation and other data (Oxford, 1990). 

The English Writing Anxiety Scale included twenty-two items, each with five possible responses (Appendix A). 
This English Writing Anxiety Scale was adapted from both Chien’s and Howie’s studies (Chien & Mo, 2006; 
Howie, 2005). Reliability (Cronbach a) for the English writing anxiety scale is reportedly .906. In order to 
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maintain the expert validity to measure content-related validity, researchers invited three experts to offer 
suggestions and evaluate the appropriateness of each question in the English writing anxiety scale. The three 
experts were professors from universities in southern and central Taiwan. In accordance with suggestions by the 
experts, twelve of the twenty-four items in the English writing scale were amended. Since the correlation of 
questions 8 and 16 were both below 0.3, these two questions were deleted. The final English writing scale 
included twenty-two questions. Reliability (Cronbach a) for the English writing anxiety questionnaire was .872. 
The 22 items of the scale can be divided into five categories of anxiety: content of journal, scores on writing 
rules, common errors in writing, vocabulary, and grammar. 

2.4 Interview 

One researcher interviewed participants from each learning strategy group based on SILL. The exact number of 
interviews were as follows: fourteen participants from the memory group, four participants from the cognitive 
group, thirty-six participants from compensation strategies group, four participants from the metacognitive group, 
ten participants from the affective group, twenty participants from the social strategies group and fourteen 
participants from the mixed group (this group had the same score for two different learning strategies). 

Each student received a gift for participating in each 8 to 12 minutes interview. All data were recorded and 
micro-analyzed by the researchers (Strauss & Corbin, 1998). Also, pattern coding was employed to recognize 
emerging themes and organize them into meaningful groups (Miles & Huberman, 1994). 

2.5 Data Collection and Analysis 

This study used data from the English writing anxiety scale for quantitative analysis and interview data for 
qualitative analysis. Data analysis was conducted using Kruskal-Wallis analysis and interview. 

1) Kruskal-Wallis analysis of variance by ranks was the method of analyzing responses to the first research 
question: “Is learning strategy significantly related to English writing anxiety in ELLs? 

2) Interview was the method of data analysis for the second research question: “What learning strategies are 
most frequently employed by ELLs?” 

3) Interview was the method of data analysis for the third research question: “What are the manifestations of 
anxiety in ELLs? What are the causes? 

4) Interview was the method of data analysis for the fourth research question: “Elow do strategies for coping 
with anxiety differ between ELLs who use different learning strategies?” 

5) Interview was the method of data analysis for the fifth research question: “What coping strategies do 
students in the mixed-group employ to relieve their anxiety?” 

3. Results 

Research Question #1: Is learning strategy significantly related to English writing anxiety in ELLs? 

This study investigated the relationship between learning strategy and English writing anxiety in ELLs with LER 
As Table 1 shows, a Krnskal-Wallis test showed that there was not a statistically significant difference in English 
writing anxiety between the different learning strategy groups, % 2 (2) = 4.768, p = 0.574, with a mean rank of 
32.00 for Memory group, 22.00 for Cognitive group, 25.61 for Compensation group, 37.50 for Metacognitive 
group, 25.00 for Affective group, 27.30 for Social group, and 17.7 for Mixed group. 


Table 1. Krnskal Wallis Test Results Ranks 


Learning Strategy Group 

N 

Mean Rank 

Memory (1 st group) 

14 

32.00 

Cognitive (2 nd group) 

5 

22.00 

Compensation (3 ld group) 

36 

25.61 

Metacognitive (4 th group) 

5 

37.50 

Affective (5 th group) 

10 

25.00 

Social (6 th group) 

20 

27.30 

Mixed group (7 th group) 

12 

17.71 

Total 

102 
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Note. Mixed group refers to groups containing participants who had the same SILL score for two different 
learning strategies 


Test Statistics (a, b) 


Order 

Chi-Square 

4.768 

df 

6 

Asymp. Sig. 

.574 


Note, a :Kruskal Wallis Test. 

b: Grouping Variable: Learning Strategy Group. 


Research Question #2: What learning strategies are most frequently employed by ELLs? 

Table 2 presents the most common learning strategies mentioned in interviews with ELLs. The finding indicated 
that compensation strategy used by thirty-six participants (35%), was the most common. Other common learning 
strategies by participants were compensation (35%), social (19%), memory (14%) and mixed strategies (12 %). 


Table 2. Learning strategies employed by ELLs 

Group No. 

Learning strategy 

n 

percentage 

1 

Memory 

14 

14% 

2 

Cognitive 

5 

5% 

3 

Compensation 

36 

35% 

4 

Metacognitive 

5 

5% 

5 

Affective 

10 

10% 

6 

Social 

20 

19% 

7 

Mixed group 

12 

12% 



102 

100% 


Research Question #3: What are the manifestations of anxiety in ELLs? What are the causes? 

Table 3 reveals that listening, speaking and writing comprised 16%, 31% and 2% of total anxiety, respectively, 
whereas writing comprised 51% of total anxiety. These survey results demonstrated that most ELLs with LEP 
experience substantial writing anxiety. 


Table 3. Common causes of anxiety experienced by ELLs 


Anxiety 

n 

percentage 

Listening anxiety 

16 

16% 

Speaking anxiety 

32 

31% 

Reading anxiety 

2 

2% 

Writing anxiety 

52 

51% 


102 

100% 


As Table 4 shows, the main reasons for listening anxiety were “speaking too fast” and “inability to 
comprehend.” “Inability to construct a sentence”, “fear of incorrect pronunciation” and “too nervous to 
remember vocabulary” were the three main causes of speaking anxiety. “Limited vocabulary” was the main 
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cause of reading anxiety. “Limited vocabulary and knowledge of English phrases” 
vocabulary” were the two main causes of writing anxiety. 

and “difficulty using 

Table 4. Causes of anxiety in ELLs 


Anxiety 

Reason 

n 

Listening 

A. speed is too fast 

6 


B. juncture 

2 


C. did not listen to English very often 

2 


D. inability to comprehend 

6 

Speaking 

A. cannot pronounce some vocabulary 

4 


B. inability to construct a sentence 

6 


C. don’t speak very often and don’t know how to start 

2 


D. fear of incorrect pronunciation 

6 


E. too nervous to remember vocabulary 

6 


F. don’t know many vocabulary 

4 


G. don’t know grammar very well 

2 


H. afraid of making error 

2 


I. English proficiency is low 

2 


J. lack practice 

2 


K. wrong-spelling of pronunciation 

2 

Reading 

A. limited vocabulary 

2 

Writing 

A. cannot express their ideas in English 

2 


B. limited vocabulary and knowledge of English phrases 

28 


C. cannot spell vocabulary 

6 


D. have difficulty in using vocabulary 

18 


E. did not read the original text 

4 


F. don’t know how to write 

2 


G. inability to construct a sentence 

8 


H. afraid of using wrong words 

4 


I. afraid of making error in writing 

2 


J. don’t know how to start to write 

2 


Research Question #4: How do strategies for coping with anxiety differ between ELLs who use different 
learning strategies? 

Table 5 presents coping strategies of ELLs in the six learning groups as follows: six participants watched movies; 
fourteen listened to music; two played games; four exercised; two sought a comfortable environment; two went 
outdoors; four adopted avoidance; two studied grammar books; two read English novels and two requested 
assistance from others. Of these coping strategies, the top three were listening to music (fourteen students), 
watching movies (six students), avoidance (four students) and exercise (four students). 
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Table 5. Anxiety and coping strategies used by ELLs using different learning strategies 


No. 

Learning strategy 

Anxiety 

Coping strategy 

1A-2 

memory 

writing 

watching movies and listening to music 

IB-2 

memory 

writing 

playing games and listening to music 

1C-2 

memory 

writing 

requesting assistance from others 

ID-2 

memory 

writing 

seeking a comfortable environment 

2A-1 

cognitive 

speaking 

exercise 

2A-2 

cognitive 

speaking 

watching movies 

2B-1 

cognitive 

speaking 

avoidance 

2B-2 

cognitive 

speaking 

listening to music 

3A-1 

compensatory 

writing 

watching movies and listening to music 

3A-2 

compensatory 

speaking 

listening to music 

3B-3 

compensatory 

writing 

watching movies and listening to music 

3B-4 

compensatory 

speaking 

exercise 

3D-1 

compensatory 

writing 

listening to music and going outside 

3D-2 

compensatory 

writing 

avoidance 

3E-1 

compensatory 

writing 

studying some grammar books 

3E-2 

compensatory 

writing 

watching movies 

4A-1 

metacognitive 

speaking 

avoidance 

4A-2 

metacognitive 

writing 

watching movies and listening to music 

4A-3 

metacognitive 

writing 

seeking a comfortable environment 

4A-4 

metacognitive 

speaking 

exercise and listening to music 

5B-1 

affective 

speaking 

avoidance 

5B-2 

affective 

writing 

studying some grammar books 

5B-3 

affective 

writing 

listening to music and going outside 

5B-4 

affective 

speaking 

exercise and listening to music 

6B-1 

cognitive 

reading 

reading English novels 

6C-3 

cognitive 

listening 

listening to music 

6C-4 

cognitive 

writing 

requesting assistance from others 

6D-1 

cognitive 

writing 

playing games and listening to music 

6D-2 

cognitive 

listening 

listening to music 


Research Question #5: What coping strategies do students in the mixed-group employ to relieve their anxiety? 

As table 6 shows, coping strategies reported by ELLs in the mixed group were as follows: six participants 
listened to music; two performed deep breathing; four exercised; four watched movies; two practiced writing; 
two reviewed examples of writing and two logged onto the Internet. Of these coping strategies, the top three 
learning strategies used by the mixed group of ELL students were listening to music (six students), watching 
movies (four students) and exercise (four students). 
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Table 6. Coping strategies used by mixed-group 

No. 

Learning strategy 

Anxiety 

Coping strategy 

7A-1 

memory & social 

listening 

listening to music 

7A-2 

memory & metacognitive 

speaking 

listening to music, watching movies and surfing on Internet 

7A-3 

affective & social 

listening 

exercise and watching movies 

7A-4 

compensatory & social 

writing 

practice writing 

7B-1 

compensatory & social 

writing 

some examples of writing as reference 

7B-2 

memory & compensatory 

speaking 

listening to music, watching movies and surfing on Internet 

7B-3 

memory & affective 

speaking 

listening to music and exercising 

7C-1 

memory & social 

listening 

exercise and watching movies 

7C-2 

memory & metacognitive 

speaking 

deep breathing 

7C-3 

affective & social 

listening 

listening to music 

7C-4 

compensatory & social 

writing 

practice writing 

7D-1 

compensatory & social 

writing 

some examples of writing as reference 

7D-2 

memory & compensatory 

speaking 

deep breathing 

7D-3 

memory & affective 

speaking 

listening to music and exercising 


4. Discussion 

The analytical results in this study of the relationship between learning strategy and English writing anxiety in 
ELLs with LEP revealed no significant relationship between learning strategy and English writing anxiety. 

This study was consistent with the findings of Grainger (1997) that SILL may be an inappropriate reporting 
strategy for university-level ELLs with LEP in Taiwan. However, the following issues need further investigation. 

First, the survey results of this study indicated that the top three learning strategies utilized by participants were 
compensation, social, and memory strategies. This finding confirmed those of a study by Grainger (1997), who 
reported that students of Asian background tend to prefer group strategies of “compensation” and “learning with 
others”. However, the order of the top three learning strategies used by low proficiency Chinese EFL students is, 
in order of importance, metacognitive, compensation and affective (Foong & Goh, 1997). Therefore, further 
research is needed to determine whether or not Asian students prefer to use memory strategies. Further studies 
may also examine the SILL and more data to provide further insight into the language learning process. 

Second, English courses are often the most unpopular college courses. Most students regard English courses as a 
nightmarish experience. Compared to speaking and writing, which are productive skills, these students tend to 
prefer listening and reading, which are receptive skills. The interview findings in this study confirm this view. 
Another important inference is that ELLs with LEP are most anxious about writing. Hence, further studies are 
needed to explore barriers in the process of teaching English writing. 

Third, the findings regarding the causes of listening, speaking, reading and writing anxiety suggest that it would 
be beneficial for educators to offer remedial instruction to help students to overcome their anxiety. 

Fourth, regarding coping strategies used by highly anxious ELLs in the six learning groups, fourteen participants 
listened to music, six watched movies and four attempted to avoid anxiety. These findings confirmed the 
research results of Woodrow (2005) that language learners with limited oral proficiency tend to watch television 
as a coping measure. Likewise, listening to music and watching movies were the two most common coping 
strategies employed by the mixed-group. Therefore, listening to music and watching movies were the two most 
common coping strategies of all highly anxious ELLs in the six learning groups and the mixed group. 

Fifth, the results of the current study require further confirmation in a larger population of students from 
different Taiwan colleges and universities. The participants in this study included only six safety and 
environmental engineering majors, two construction engineering majors and ninety-four information 
management majors in Taiwan; restated, eight were college of engineering students, and ninety-four were 
college of management students. Therefore, the extent to which the data in this study can be generalized to larger 
populations is limited. 
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5. Conclusion 

This study examined the relationship between learning strategy and English writing anxiety in university-level 
ELLs with LEP. Although the relationship revealed no statistical significance, the findings suggest that the 
Taiwan government should review the effectiveness of English education in Taiwan technology institutes and 
science and technology universities. However, more research is needed to elucidate learning strategies in 
different learning environments and contexts. 

This study analyzed only 102 participants from a single science and technology university in one Asian country, 
and all participants were vocational school graduates. Therefore, the findings should be cautiously generalized to 
other populations or settings. 

In sum, the researchers examined possible deficiencies in the teaching process and suggest that the Taiwan 
government should review the effectiveness of English education in Taiwan technology institutes and science 
and technology universities. Additionally, causes of anxiety in ELLs, anxiety and coping strategies used by ELLs 
using different learning strategies are also analyzed. However, these findings require further verification by 
quantitative statistical analysis of larger populations and different ethnic groups. 

References 

Aida, Y. (1994). Examination of Horwitz, Horwitz and Cope’s construct of foreign language anxiety: The case of 
students of Japanese. The Modern Language Journal, 78(2), 155-168. 

http://doi.Org/10.llll/j.1540-4781.1994.tb02026.x 

Ariza, E. N. (2002). Resurrecting “old” language learning methods to reduce anxiety for new language learners: 
community language learning to the rescue. Bilingual Research Journal, 26(3), 717-728. 

http://doi.org/10.1080/15235882.2002. 10162586 

Bremner, S. (1999). Language learning strategies and language proficiency: Investigating the relationship in 
Hong Kong. Canadian Modern Language Review, 55(4), 490-514. http://doi.Org/10.3138/cmlr.55.4.490 

Cheng, Y. S. (2002). Factors associated with foreign language writing anxiety. Foreign Language Annals, 35(5), 
647-656. http://doi.Org/10.llll/j.1944-9720. 2002.tb01903.x 

Cheng, Y. S., Horwitz, E. K., & Schallert, D. L. (1999). Language anxiety: Differentiating writing and speaking 
components. Language Learning, 49(3), 417-446. http://doi.org/10.llll/0023-8333.00095 

Chien, C. K., & Mo, L. (2006). The most easy and fast way to write TOEFL composition. Taipei: Chbook. 

Educational Testing Service. (2015). The 2014 TOEIC Test Taker Data Report. Retrieved from 
https://www.ets. 0 rg/s/toeic/pdfww_data_report_ 11 nlweb.pdf 

Foong, K. P., & Goh, C. M. (1997). Chinese ESL students’ learning strategies: A look at frequency, proficiency, 
and gender. Hong Kong Journal of Applied Linguistics, 2(1), 39-53. 

Ganschow, L., Sparks, R., Anderson, R., Javorshy, J., Skinner, S., & Patton, J. (1994). Differences in language 
performance among high-, average -, and low-anxious college foreign language learners. The Modern 
Language Journal, 78(1), 41-55. http://doi.Org/10.llll/j.1540-4781.1994.tb02013.x 

Gardner, R. C. & MacIntyre, P. D. (1992). A student’s contributions to second language learning. Part I: 
Cognitive Variables. Language Teaching, 25(4), 211-220. http://doi.org/10.1017/S026144480000700X 

Gardner, R. C. & MacIntyre, P. D. (1993). A student’s contributions to second language learning. Part II: 
Affective Variables. Language Teaching, 26(1), 1-11. http://doi.org/10.1017/S0261444800000045 

Grainger, P. (1997). Language-learning strategies for learners of Japanese: Investigating ethnicity. Foreign 
Language Annals, 30(3), 378-385. http://doi.Org/10.llll/j.1944-9720.1997.tb02360.x 

Green, J., & Oxford, R. L. (1995). A closer look at learning strategies L2 proficiency, and gender. TESOL 
Quarterly, 29 (2), 261-297. http://doi.org/10.2307/3587625 

Hakuta, K., Butler, Y. G., & Witt, D. (2000). How long does it take English learners to acquire English 
proficiency. Retrieved from http://repositories.cdlib.org/lmri/pr/hakuta/ 

Harada, V. H. (2001). Building understanding of the information search process through student journal writing. 
Selected Papers from the Annual Conference (pp. 91-104). Seattle: International Association of School 
Librarianship. 

Hooey, C. A., & Bailey, T. J. (2005). Journal writing and the development of spatial thinking skills. The Journal 
of Geography, 104(6), 257-261. http://doi.org/10.1080/00221340508978647 


60 




elt.ccsenet.org 


English Language Teaching 


Vol. 9, No. 9; 2016 


Horwitz, E.M., Horwitz, M. B., & Cope, J. A. (1986). Foreign language classroom anxiety. Modern Language 
Journal, 70(2), 125-132. http://doi.org/10.2307/327317 

Flouk, F. A. (2005). Supporting English language learners: A guide for teachers and administrators. Portsmouth, 
NF1, Fleinemann. 

Flowie, P. (2005). Special training for General English Proficiency Test- intermediate level. (C. M. Wang, Trans.). 
Taipei: Eds lnt'1 Culture Enterprise. 

Kasper, L. F. (1998). ESL writing and the principle of nonjudgmental awareness: rationale and implementation. 
Teaching English in the Two-Year College, 25(1), 58-66. 

Kondo, D. S., & Yang, Y. L. (2004). Strategies for coping with language anxiety: the case of students of English 
in Japan. ELT Journal, 55(3), 258-265. http://doi.org/10.1093/elt/583.258 

Lake, V. E. & Pappamihiel, N. E. (2003). Effective practices and principles to support English language learners 
in the early childhood classroom. Childhood Education, 79(4), 200-203. 

http://doi.org/10.1080/00094056.2003.10521193 

MacGowan-Gilhooly, A. (1991). Fluency before correctness: a whole-language experiment in college ESL. 
College ESL, 7(1), 37-47. 

Miles, M. B., & Fluberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook. Thousand Oaks, 
CA: Sage Publications. 

Onwuegbuzie, A. J. (1998). The relationship between writing anxiety and learning styles among graduate 
students. Journal of College Student Development, 39(6), 589-598. 

Oxford, R. L. & Burry-Stock, J. A. (1995). Assessing the use of language learning strategies worldwide with the 
ESL/EFL version of the strategy inventory for language learning (SILL). System, 23(1), 1-23. 
http://doi.org/10.1016/0346-251X(94)00047-A 

Oxford, R. L. & Ehrman, M. E. (1995). AdultsTanguage learning strategies in an intensive foreign language 
program in the United States. System, 23(3), 359-386. http://doi.org/10.1016/0346-251X(95)00023-D 

Oxford, R. L. (1990). Language learning strategies: What every> teacher should know. New York: Newbury 
House/Harper & Row. 

Oxford, R. L. (1999). Anxiety and the language learner: new insights. In Arnold J. (Ed.). Affect in Language 
Learning (pp.58-67). Cambridge: Cambridge University Press. 

Peyton, J. K. & Reed, L. (1990). Dialogue Journal Writing with Nonnative English Speakers. A Handbook for 
Teachers and An Instructional Packet for Teachers and Workshop Leaders. TESOL, Alexandria, VA. 

Peyton, J. K. (Ed.). (1990). Students and teachers writing together: Perspectives on journal writing. Alexandria, 
VA: Teachers of English to Speakers of Other Languages. 

Saito, Y., & Samimy, K. K. (1996). Foreign language anxiety and language performance: A study of learner 
anxiety in beginning, intermediate and advanced-level college students of Japanese. Foreign Language 
Annals, 29(2), 239-249. http://doi.Org/10.llll/j.1944-9720.1996.tb02330.x 

Scarcella, R. (2002). Some key factors affecting the English learners' development of advanced literacy. In M. 
Schleppegrell & C. Colombi (Eds.), Developing advanced literacy in first and second languages (pp. 
209-226). Hillsdale, NJ: Erlbaum. 

Strauss, A., & Corbin, J. (1998). Basics of qualitative research: Techniques and procedures for developing 
grounded theory. Thousand Oaks, CA: Sage Publications. 

Woodrow, L. J. (2005). The challenge of measuring language learning strategies. Foreign Language Annals, 
35(1), 90-98. http://doi.Org/10.llll/j.1944-9720.2005.tb02456.x 

Young, D. J. (1986). The relationship of anxiety and foreign language oral proficiency interview ratings 
(Doctoral dissertation. University of Texas at Austin). Dissertation Abstracts International, 47, 454A. 

Young, D. J. (1990). An investigation of students’ perspectives on anxiety and speaking .Foreign Language 
Annals, 23(6), 539-553. http://doi.Org/10.llll/j.1944-9720.1990.tb00424.x 

Young, D. J. (1991). Creating a low-anxiety classroom environment: What does language anxiety research 
suggest? Modern Language Journal, 75(4), 426-439. http://doi.Org/10.llll/j.1540-4781.1991.tb05378.x 

Young, D. J. (1992). Language anxiety from the foreign language specialist’s perspective: interviews with 


61 




elt.ccsenet.org 


English Language Teaching 


Vol. 9, No. 9; 2016 


Krashen, Omaggio Hadley, Terrell, and Rardin. Foreign Language Annals, 25(2), 157-172. 

http://doi.Org/10.llll/j.1944-9720.1992.tb00524.x 

APPENDIX A 

The English Writing Anxiety Scale 


Class: 

Student ID#: 

Name: 

5 Strongly Agree 
4 Agree 

3 Neither agree nor disagree 
2 Disagree 
1 Strongly Disagree 

a. Content of the journal 1. 2. 3. 4. 5. 

If I have no idea to ... 

1. _ write topic sentences, I feel upset. 

2. _ write elaborative sentences, I feel upset. 

3. _ write conclusion, I feel upset. 

4. _ combine topic sentences, elaborative sentences, and 

conclusion into one essay, I feel upset. 

b. Scores on writing rules 1. 2. 3. 4. 5 

When I write sentences and they are ... 

5. _ not coherent and earned a low grade, I feel upset. 

6. _ not unified and earned a low grade, 1 feel upset. 

7. _ not variant and earned a low grade, I feel upset. 

c. Comment errors in writing 1. 2. 3. 4. 5 

I worry that the teacher will think ... in my essay. 

8. _ my sentences are not complete 

9. _ subjects and verbs lack of agreement 

10. _ segmentations and run-on sentences 

11. _ parallel structure errors in my sentences 

12. _ rhetoric misplacement 

13. _ errors on using comma 

d. Vocabulary 1. 2. 3. 4. 5 

When I write an essay, 

14. _ I am nervous because I cannot write complete sentences due to lack of vocabulary. 

15. _ I am nervous because I don’t know which vocabulary can be used. 

16. _ I am nervous because I don’t know which synonym can be used. 
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e. Grammar 1. 2. 3. 4. 5 

When I am writing, I have difficulties on ... 


17. _ 

countable and uncountable nouns. 

18. _ 

articles and indefinite articles. 

19. _ 

tenses. 

20. _ 

sentence structures. 

21. _ 

conditional sentences. 

22. _ 

punctuation. 


Resources: Howie R (2005). Special training for General English Proficiency Test- intermediate level. Wang, C. 
M. (translated). Taipei: Eds Int’l Culture Enterprise. 

Chien, C. K., & Mo, L. (2006). The most easy and fast way to write TOEFL composition. Taipei: Chbook. 
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